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Abstract.Cooperative Learning (CL) is notably superior among other instructional learning methods in 
improving academic achievement and affective domains. Nevertheless, the circumstances that bring about 
such positive outcomes greatly imposes teachers’ creativity, assertiveness, adequate classroom 
management skills, and deep understanding of students’ needs that are undoubtedly demanding. As a 
result, CL is either  deemed unfeasible and tediousto apply in real classroom settings, or its minimalistic 
implementation is scarce of the vital key central components. Lack of proper component fulfillment leads 
to disengaging behavior, unfairness and resentment, the exact contrary of what is anticipated. In this 
paper, the writer will propose a CL lesson model exerting the stages of STAD technique to teach a rather 
notoriously problematic grammar focus, Conditional Sentences. The proposed model merely poses as an 
example of how the underlying concept of CL, emphasizing on the central components, may be 
implemented in actual teaching conditions to produce the inteded outcome that CL has been renowned 
for.  
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INTRODUCTION 
 
Based on the fact that the discovery 
of how language works is essentially a 
collaborative process, among the varied 
approaches in foreign language learning, 
cooperative learning (CL) has taken the 
lead.  In studies conducted by Bejarano 
(1987) and McGoarty (1989), nonnative 
English speakers in CL classes show 
gains in language acquisition and 
academic achievement that are superior to 
gains obtained through traditional whole-
class instruction[1][2]. 
According to Slavin (1990) as 
quoted by Jacobs, Siowck and Ball 
(1997), the idea of the CL approach is that 
students work together in heterogeneous 
groups to learn and are responsible for 
their teammates’ learning as well as their 
own[3].  The shared goal is not to do 
something as a team, but to learn 
something as a team; whether it is to 
understand a linguistic structure or to use 
the target language for functional 
purposes. The carefully structured 
interactions between students in CL 
classes contribute to major gains in 
language acquisition by allowing them to 
clarify meanings, elaborate explanations 
and resolve discrepancies in the 
comprehension of lesson material. 
The CL method, theoretically, is in 
alignment with the qualifications of what 
is currently professed as sound grammar 
teaching method. With the 
communicative approach that has become 
somewhat a trend in grammar teaching, 
learners must know when and how to 
adjust the structure and form of a 
language to a variety of contexts and how 
to fulfill a variety of functions. For such 
skill to be acquired, learners need a rich 
and collaborative learning environment 
that is evident under the CL conditions.   
Exactly under what circumstances 
are the significantly enhanced students’ 
cognitive and affective outcomes nurtured 
in the CL strategies? Not all group work 
may be considered as cooperative or 
capable of  producing similar learning 
outcomes. CL is distinctive and superior 
among ordinary group work since it pays 
attention to the five central components 
that reinforce collaborative interaction; 
i.e. positive interdependence, 
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collaborative skills, processing group 
interactions, heterogeneous groupings, 
and individual accountability. As all 
techniques are prone to controversies and 
drawbacks, according to Kagan (1990), 
the common cons of CL will most likely 
emerge if its central components are not 
fulfilled[4]. 
Implementing and executing CL 
lessons complete with all five key 
components in tact are difficult to carry 
out as class size, time constraint, students’ 
low interest and enthusiasm in providing 
individual contribution, etc. pose as 
considerable hindrances.According to 
Calderon (as quoted by Kagan & Olsen, 
1992) teachers substantial commitments 
of time and effort are required to execute 
effective implementation of CL[5]. This 
method may well spur rejection among 
teachers as it demands creativity, 
flexibility with the curriculum, and high 
classroom management skills.  
In this paper, the writer mainly 
proposes a model lessondevising 
thedynamics of a renowned CL technique 
named Student Teams Achievement 
Division (STAD) in teaching the 
functions and patterns of the notoriously 
problematic Conditional Sentences. 
Learners of English as a foreign or a 
second language have substantial 
difficulty producing correct tense 
sequence across if and result clauses in 
Conditional Sentences due to theform, 
meaning, time-tense relationship, and the 
oversimplified explanations often 
presented by textbooks.  The proposed 
teaching model is expected to illustrate an 
idea of how the CL method, preferably 
STAD technique, is applied so that 
enhancedlearning inquisitiveness and  
motivation, and improved social skills in 
addition to achieving the learning goals 
may be reaped from the well-structured 
cooperative process.   
 
 
 
 
 
 
REVIEW OF RELATED 
LITERATURE 
 
The Principles of Grammar Teaching 
According to Thornbury (2003, p. 
25), the basic principles for grammar 
teaching is synopsized in the “E and A 
Factors” of grammar teaching, i.e. the 
Efficacy and Appropriateness factor[6]. 
The E and A Factors stand for Efficiency, 
in terms of economy, ease and efficacy, 
and Appropriateness, emphasizing how 
suitable the teaching is for the intended 
subjects.  
Whatever grammar teaching is done 
should be done as efficiently as possible. 
Efficiency can be broken down into three 
factors: economy, ease and efficacy. 
Economically, when presenting grammar, 
the shorter the better. The easier the 
activity is to set up, the better it is. The 
efficacy of grammar presentation will be 
reflected in the degree of attention it 
arouses, the quality of students 
understanding, how memorable it is for 
the students, and how motivating it is.  
Grammar teaching should also take high 
consideration on how suitable or 
appropriate it is for the students. Some 
factors determining appropriateness 
include the learners’ needs, interest, the 
availability of materials and resources, 
and their attitudes, perceptions and 
expectations. 
 
Conditional Sentences 
Cowan (2008)asserts that 
conditional sentences are sentences that 
express a condition and the result of that 
condition [7].The trend is that the four 
basic situations controlling the time-tense 
relationship in conditional sentences are 
labeled with the term Type 0, Type I, 
Type II, and Type III. This is usually the 
case as a way to simplify or organize the 
seemingly complex explanations 
underlying conditional sentences in an 
easier way. 
Despite its usual approach used in 
the classroom indicating the four basic 
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situations of the time-tense relationship in 
conditional sentences, there are, in fact, 
two types of conditionals, namely real 
conditionals and unreal conditionals. 
 
Table 1 
Basic Forms and Situations 
of Conditional Sentences 
Adapted from Conan (2008) andAzar (2009) [8] 
 
Problems in Learning Conditional 
Sentences 
Norris (2003) asserts that the main 
difficulties of learning conditional 
sentences lie in the form, the meaning, the 
oversimplified explanations, and the time-
tense relationship embedded in such 
sentences [9].  
Regarding the form of conditional 
sentences, it is different from other 
structures in English because they have 
two clauses: a main clause and a 
subordinate clause. Meaning wise, there 
are many possible combinations of the 
conditional clauses, and the meanings 
they convey have subtle differences that 
can confuse even native speakers of 
English.  
Oversimplified explanations from 
multiple different sources may also add to 
the confusion already aroused in learners’ 
mind. Celce-Murcia and Larsen-Freeman 
(1999) note that ESL/ EFL textbooks and 
grammars often introduce the same three 
forms, which do not cover the complexity 
and variety of English conditional forms 
and meanings[10]. 
 Last but equally influential, the 
time-tense relationships make it 
exceptionally difficult for learners to 
differentiate the context of one 
conditional to another happening in 
different time frames. Conditionals 
require coordination of verb forms in both 
the "if" and result clauses. This is 
complicated because the verb forms in 
conditional sentences often do not retain 
their normal references to time. 
 
Cooperative Learning 
The importance of responsibility, 
individual accountability, positive 
interdependence and groups processing 
skills that support the groups’ attempt to 
work towards every member’s 
understanding of the subject matter is 
stressed in. On this note, Slavin, one of 
the leading authorities in cooperative 
learning, elaborates on an umbrella 
definition of cooperative learning as 
follows: 
The idea of all cooperative learning 
methods is that students work 
together to learn and are responsible 
for their teammates’ learning as 
well as their own. Itemphasizes the 
use of team success, which can be 
achieved only if all members of the 
team learn the objectives being 
taught. (Slavin, 1991, p. 3)[11] 
Hence, the ultimate task in CL is not 
to do something as a team, but to learn 
something as a team. Adhering to this 
united goal, according by Kagan& Olsen 
(1992), CL increases opportunities for 
individualized instruction and 
multiplicative language development 
Type Situation If-clause 
Result 
clause Examples 
R
ea
l c
on
di
tio
na
ls
 
O 
True in the 
present/ 
future 
(No facts) 
Simple 
present 
Simple 
present 
If I have 
enough time, 
I surf the 
web every 
evening. 
I 
Will+ 
simple 
form 
If I have 
enough time, 
I will surf 
the web later 
tonight. 
U
nr
ea
l C
on
di
tio
na
ls
 
II Untrue in the present 
Simple 
past 
Would + 
simple 
form 
If I had 
enough time, 
I would surf 
the web now 
or later. 
III Untrue in the past 
Past 
perfect 
Would 
have + 
past 
participle 
If I had had 
enough time, 
I would have 
surfed the 
web 
yesterday. 
M
ix
ed
  
Speculation
s about 
present 
states had 
past events 
been 
different 
Past 
perfect 
Would/ 
modal + 
simple 
form  
If I had 
remembered 
to put on my 
sunscreen 
before 
surfing, I 
would not 
have this 
sunburn. 
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areas dealt with as direct interaction is 
narrowed from to one to four or even one 
to one.  
 
Components of Cooperative Learning 
Not all group work or informal 
collaborations between students are 
necessarily cooperative. CL is distinctive 
and superior to the common group work 
since it pays considerable attention to the 
five central components that reinforce 
collaborative interaction. Fulfilling these 
components demandsteacher creativity, 
good understanding of students’ 
characteristics and needs, sound 
classroom managerial skills and 
assertiveness to set students on task.  
 
a. Positive interdependence 
Johnson & Johnson (as cited in 
Jacobs & Inn, 2003) argued that positive 
interdependence stands for  the feeling 
among group members that they “sink or 
swim together”, that what helps one 
member succeed helps all members 
succeed, and whatever harms any group 
member, harms all[12]. 
Positivegoal interdependence 
stresses that interdependence is supported 
by the structure of the goal, for example, 
having a single team product such as a 
joint composition, presentation or mural. 
Positive reward interdependence is 
present when each group member’s 
reward is affected by the reward that the 
other members of the group receive.Role-
structured interdependence means that 
members are assigned complementary and 
interconnected roles and are specified 
responsibilities which the group needs to 
meet in order to complete a task. Positive 
materials or resource interdependence 
means that each member has only one 
portion of the information, materials, 
tools needed to complete a task. Thus, 
students need to share resources to 
succeed.  
Lack of positive interdependence 
exacerbates off-task behavior. Because 
there is insufficient structuring within the 
task and vague roles to be performed, the 
teacher will fail to control the attention of 
the students or keepthem on task 
 
 
b. Collaborative skills 
There are five steps in teaching 
collaborative skills according to Jacobs, 
Lee and Ball (1997): 
1. Students should see the need for the 
skill. 
2. Students need to practice the skills 
in activities isolated from regular 
class content. 
3. The skill should be integrated in 
classroom the activities. 
4. The groups need to discuss how 
well their group is working 
together. 
5. The teacher needs to encourage 
students to keep demonstrating the 
skills.  
Without this instruction and 
structuring, students will put each other 
down, boss each other around, and fail to 
resolve basic task conflicts (the topic for 
the team task) and social conflicts. 
 
c. Processing Group Interaction 
Time should be set aside at least 
once for students to discuss how well 
their group is working together. As stated 
by Jacobs, Lee and Ball (1997), 
processing group interaction helps groups 
learn how to collaborate effectively. The 
groups should discuss the positives of 
their group functioning and also what 
aspects of their interaction need 
improvement.  Processing group 
interaction is sometimes helpful if 
teachers and students observe while 
groups are working together.  
 
d. Heterogeneous grouping 
Jacobs, Siowck and Ball (1997) 
claim that mixing 4 – 5 students with 
differing learning abilities in a group is 
encouraged to promote peer 
tutoringwhich can benefit both tutor and 
tutee. Peer tutoring provides low 
achievers with models of good study 
habits and improves the overall 
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relationship between students. 
Introduction and internalization of the 
material becomes easier since there is a 
high achiever on each team to assist their 
peers in understanding. Low achievers, on 
the other hand, have opportunities to 
contribute to the group and to seek 
clarification when needed. Apart from 
promoting peer tutoring, improved 
relations and widened perspectives are 
also benefits reaped from the 
heterogeneous groupings. Therefore, 
group composition in CL needs to adhere 
to the idea proposed by Jacobs and Inn 
who argue “Heterogeneous groups may 
be formed using criteria such as past 
achievement, gender, ethnicity, first 
language, and personality.”(2003, p. 14) 
 
e. Individual accountability 
Concerning individual 
accountability, Jacobs and Inn maintain,   
“Individual accountability is about the 
pressure on each group member to learn 
and to help their group mates learn.” 
(2003, p. 16). Encouraging everyone in 
the group to participate is a real concern 
as it is common that some group members 
end up doing all the work and all the 
learning, while others avoid working or 
do not get a chance to do so. Because of 
this problem, Jason, Gan and Ball (as 
cited in Jacobs & Inn, 2003) adds that 
individual accountability can be fostered 
in a variety of ways. Likewise in STAD (a 
technique in CL), each student should 
individually take a quiz on the material 
studied and his score will be accounted 
for as part of the group point. According 
to Kagan (1990), group grades may create 
resentments and are unfair if not everyone 
during the group work owned up to their 
individual accountability. 
 
The Nature of STAD and Its Steps 
Among all forms and techniques of 
CL, STAD (Student Team Achievement 
Division) is one of the oldest and most 
extensively researched. It is one of the 
simplest and most flexible of all CL 
methods, applicable to all grades and in 
such diverse subject areas as math, 
language, arts, social studies, and science. 
Proposed by Slavin (1995), in its 
implementation, STAD consists of four 
phases which are as follows[13]. 
1. Step 1: The teacher presents a 
lesson via lecture, a textbook, etc. 
2. Step 2: Heterogeneous groups of 
students study together and practice 
collaborative skills in preparation 
for individually taking a quiz on the 
material presented. 
3. Step 3: Students take a quiz 
individually. 
4. Step 4: Each student’s score on the 
quiz and their average past quizzes 
are used to calculate how many 
points the student earned for their 
team. Team recognition is given to 
teams achieving certain criteria. 
Each student is given a ‘base’ score, 
derived from the student’s average 
past performance on similar 
quizzes. The students earn points 
for their teams based on the degree 
to which their quizzes score 
(percentage of correct answers) 
exceed their base score. The table 
below (Table 1) shows the number 
of points a student earns for their 
team based on the total gain score. 
 
Table 1 
Awarding Points 
 
The team points are then computed 
by finding the average of the 
improvement points of each learner and 
correlating them to the team recognition 
awarding criteria also proposed by Slavin. 
Teams may earn certificates or other 
 
Quiz Score 
Points 
for the 
Team 
More than 10 points below past average 00 
10 points below to 1 point below past average 10 
Past average to 10 points above past average 20 
More than 10 points above past average 30 
Perfect grade (regardless of past average) 30 
*past average refers to an individual’s average score of 
past quizzes 
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reward if their average score exceed a 
certain criterion (see Table 2). 
 
Table 2 
Awarding Team Recognition 
Criteria 
(Team Average) Award 
15 – 19 Good Team 
20 – 24 Great Team 
25 – 30 Super Team 
 
Having presented the underlying CL 
framework and its demanding vital 
components, the writer realizes that an 
applicable reference for real classroom 
use is of dire need. Therefore, to illustrate 
a possible implementation of CL, in the 
subsequent part of the paper, the writer 
introduces a model lesson employing the 
stages of STAD to teach Conditional 
Sentences. 
 
STAD COOPERATIVE 
LEARNINGLESSON MODELS FOR 
TEACHING CONDITIONAL 
SENTENCES 
 
This suggested teaching model 
comprises three consecutive 90-minute 
long classroom meetings covering one 
grammatical unit, Conditional Sentences, 
taught under the dynamics of STAD. 
Stages 1 – 3 are repeated in all three 
meetings, whereas team recognition, 
Stage 4, will only need to be done once at 
the end of the last meeting. The stages of 
the lesson and its activities reveal the 
essence and practical execution of CL’s 
five key components: positive 
interdependence, collaborative skills, 
processing group interaction, individual 
accountability, and heterogeneous 
groupings.  This particular model has 
been applied to a class of 36 high school 
students, yielding a satisfactory 
improvement in comprehension and 
increased positive perception towards 
English learning. 
 
 
 
 
MEETING I 
• Topic: Real Conditionals 
 (Type 0 and I) 
• Suggested Level : Senior High School 
Students and up 
 
 
STAD STAGE 1: The teacher presents 
the material. 
 
1. The teacher greets the students and 
mentions that the class will be learning 
about conditional sentences for the 
next 3 meetings.  
2. The teacher then explains that for this 
unit, the students will be learning and 
working together in groups of 4 or 5 
according to the STAD learning 
method. The teacher lays out a brief 
explanation on STAD and mentions 
that they will have a quiz at the end of 
each lesson. 
The emphasis on collective learning 
gains as a group should be made clear, 
so that students are aware that their 
individual contribution to learn and to 
help other learn is demanded.  
 
3. Forming Heterogeneous Groups: 
The teacher assigns students to sit 
together in pre-arranged groups before 
the lesson is begun. It is advised that 
the heterogeneous groups are decided 
in advance by the teacher according to 
gender and past achievement. Each 
group should have a well-balanced 
proportion of high and low achievers 
as well as male and female learners. 
Regarding seating arrangement, the 
students are to sit close and facing each 
other to maintain eye contact and ease 
material sharing. According to 
McDonell (1992), a clear access lane 
between groups should be available so 
that the groups are not too close to one 
another [14]. 
 
4. Setting the mood: 
The students are asked to set a positive 
mood for learning by each paying one 
compliment to their group mates (e.g. 
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You look nice today, I’m so glad to 
have you in my group.). Besides 
starting the lesson on a positive note, 
this fosters a feeling of acceptance and 
belonging to the group. After a couple 
of minutes, the teacher requests the 
students to face the board for a whole-
class activity.  
 
 
 
 
 
5. The Teacher’s Brief Presentation 
and Discussion Starter 
In this phase, the students are to pay 
attention to the teacher’s explanation; 
not working in their groups just yet.  
a. Poem Reconstruction (Presenting  
Real Conditionals / Type 0) 
The teacher displays a picture of 
an average clerk, named Tim. This 
poor guy has always been pushed 
and bossed around by his boss. The 
teacher then asks a rhetorical 
question “What do you think Tim 
does if someone bosses him 
around?” Afterwards, she shows a 
short poem entitled “If Someone 
Bosses Me” portraying Tim’s 
reactions.  
The poem: 
The teacher reads the poem twice, 
and displays the same poem but 
with omitted words and phrases 
which the students have to recall. 
By doing so, it is intended that the 
students will be able to memorize 
the usual pattern of real conditionals 
within the poem. The poem is then 
shown once more – this time, with 
even more words and phrases 
missing.  
 
 
 
 
 
 
 Finally, the teacher points out that 
the sentence “If someone bosses me 
about, I look very hard at one of 
their ears.” is a real or factual 
conditional. She points out the 
meaning and usual pattern of real 
conditionals, specifically Type 0. 
Some other examples for this type 
of conditionals are also given. 
 
b. Chain-Drill Activity (Practicing 
Forming Real Conditionals/ Type 0) 
As a follow-up activity to ease 
the internalization of the material 
recently presented, a concise 
speaking activity is to be conducted. 
Students are asked to pose questions 
containing real conditionals to their 
Picture 3.Poem Reconstruction Prompts 
Picture 2.Poem Reconstruction Activity 
Picture 1.Students exchange compliments to 
set the mood prior to beginning the lesson.  
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friends applying the correct pattern 
and underlying meaning of the 
grammatical structure. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
c. Inferring from Two-Line Dialogs 
(Presenting Real conditionals/  
Type I) 
 
The teacher displays a picture of 
two people having a conversation 
about their pets’ bad habit. The 
conversation is shown in Picture 4. 
 
 
 
 
The teacher reads the dialog, 
making Speaker B’s statement more 
forceful and emphatic. The teacher 
then asks the students which 
speaker has the bigger pet problem. 
She points out that speaker B is the 
one with the bigger problem, but 
Speaker A’s problem may become 
that way in the future. Therefore, 
the conditional sentence uttered by 
Speaker A is also a real or future 
conditional or commonly known as 
type I conditional. The 
condition/problem may or may not 
happen, thus Speaker A may or may 
not need to take his dog to the vet in 
the future.  
She then displays another similar 
dialog and asks a pair of students to 
read aloud taking the roles and 
completing the dialog 
spontaneously: 
 
 
 
 
 
 
 
STAD STAGE 2: Students complete 
exercises in heterogeneous groups 
while practicing collaborative skills. 
 
a. Pair Check 
After presenting, the teacher tells 
the students that they will have to 
complete a worksheet about Real 
Conditionals together. Let’s assume 
that the worksheet comprises two 
main sets of exercises:  Part A and 
B. The teacher sets the time limit 
for worksheet completion. Before 
doing the exercises, the teacher asks 
the students to divide themselves in 
pairs based on their group.  One 
student in each pair is the praiser. 
The teacher then explains the 
structure of the pair and group 
work: 
1. Do Part A individually first. 
2. When finished, check your 
answers in pairs and solve any 
differences. Praisers should 
praise his/her partner for every 
answer the pair agrees on. For 
example, the praisermay say “Is 
your name Einstein? Cause 
you’re a genius!” A list of 
possible praise expressions are 
Picture 5.Two-Line Dialogs 
Picture 4.Chain-Drill Activity  
for Real Conditionals 
A : My Dad smokes a lot. 
B : That’s nothing.  
My Dad is always   smoking. 
A :If my Dad is always   
smoking,________________________. 
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displayed on the slides for 
reference and peripheral 
reinforcement.  
3. After the first part has been 
checked, switch the praiser role 
to work on the second part.  
4. Like the first part, do Part B 
individually first. 
5. When finished, check your 
answers again in pairs and solve 
any differences. The new 
praisers should remember to 
praise his/her partner for every 
answer the pair agrees on. 
6. After the Part A and B is done 
and checked, wait for the other 
pair on your team to finish. 
7. The two pairs then check 
answers together and solve any 
differences. 
8. When everyone in the group 
agrees on the answers, the team 
should give a handshake, clap or 
cheer to demonstrate to the class 
that they are moving on. 
Note that the role of praiser is 
crucial as it sets the structure and 
imposes the importance of 
practicing collaborative skills.  
While the students are working 
together in groups, the teacher 
monitors and occasionally gives 
help if students have difficulties. 
This leads to shared power and 
ownership from the students in 
order for them to gain confidence 
and responsibility in their learning. 
 Once all the groups have 
completed the wroksheet, the 
answers are checked together with 
the teacher’s help. 
 
 
 
 
 
 
 
b. Flash Card Game 
To test themselves in preparation 
for the individual quiz, students in 
groups may play the Flash Card 
Game. Each group receives 1 set of 
flash cards. Incomplete real 
conditional sentences are written on 
one side for the students to 
complete with the correct verb form 
(i.e. the Question side). The answers 
are written on the back of the cards 
(i.e. the Answers Side). In pairs, 
students in the same group test each 
other’s understanding of the 
material using the cards. The 
praiser in each pair will hold up the 
Question side for his/her partner to 
see and answer. If the answer is 
correct, the praisercan reveal the 
answer side and also give praise. If 
the answer is incorrect, the 
praisermay give hints until his/her 
partner is able to correctly answer 
the question on the card. Through 
the Flash Card Game, positive goal, 
role, and material interdependence 
are fulfilled.  
 
Picture 7.List of Expressions to Reinforce 
Collaborative Skills  
Picture 6.Students complete a worksheet 
together in a structured group work.  
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It is to be noted that the teacher 
will need to reemphasize the 
purpose of the group work, which is 
for every single member to learn 
successfully. Therefore, students’ 
motivation to help and encourage 
others to learn should be whet. 
 
 
 
 
 
STAD STAGE 3: Students complete a 
quiz individually.  
 
The students should complete a quiz 
on Real Conditionals (it may be referred 
to as QUIZ 1) individually in 20 minutes. 
The students are reminded not to work 
with their group on this quiz because their 
contribution to the group score is 
determined by their individual learning 
progress. This quiz is to be done 
individually and without the help of text 
books or dictionaries. When the time is 
up, students exchange their quiz sheets 
with the person next to them and prepare 
to check together with the teacher. At the 
end of the lesson, the quiz sheets are 
collected by the teacher for the scores to 
be noted down. Before the teacher leaves 
the class, she asks the students to reflect 
with their teammates on how their group 
interaction has proceeded (what they were 
proud of and what areas could be 
improved) and how well they have 
individually done in the quiz.  This 
accounts for Group Interaction Processing 
as a means to nurture positive 
collaborative atmosphere. 
 
MEETING II 
Sub Topic: Unreal Conditionals (Type I 
and II) 
 
STAD STAGE 1: The teacher 
presents the material. 
 
The teacher greets the students and 
asks what they have learnt in the previous 
English lesson. She then reviews about 
real conditional sentences and tells the 
students to sit in their groups.  Similar to 
the previous meeting, the teacher asks the 
students to set a positive mood for 
learning by each paying one compliment 
to their group mates.  With students 
already seated in their groups, the teacher 
may begin presenting Unreal 
Conditionals. 
 
 
Picture10. Students test each other using the 
flashcards in preparation for the quiz. 
Picture 9.The Back Side of the Flash Cards 
Picture 8.The Front Side of the Flash Cards 
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a. Inferring from Pictures  
(Presenting Unreal conditionals/ 
Type II conditionals) 
 
To start the explanation, the 
teacher displays a picture of an old 
rickety house and its owner, Steve, 
a forty-year-old man, looking upset 
next to the house. Steve wants to 
renovate the house but doesn’t have 
the means to do it. He is 
unemployed so he cannot afford to 
hire a carpenter. He cannot do the 
woodwork either, so he is incapable 
of fixing the house himself. 
Students are asked triggering 
questions about the situation in the 
pictures. For example: 
1. How does the house look?  
2. Would you live in a house like 
this? 
3. Does Steve look like he’s happy? 
4. Why do you think he’s unhappy? 
Is he unhappy about his house? 
5. What kind of person do you 
think Steve is? A rich or poor 
man? 
6. Do you think he can afford to fix 
his house? 
The students are then shown a 
picture of Steve saying: 
“If I earned enough money, I 
would hire a carpenter to fix the 
house.” 
Afterwards, the teacher asks the 
students the following questions 
regarding the meaning of what 
Steve says. 
1. Does Steve want to fix his 
house? 
2. Does he earn enough money to 
hire a carpenter? 
3. Is he going to hire a carpenter? 
Because the questions are in the 
present tense and that the answers are 
“No”, the teacher points out that 
Steve has just mentioned an unreal 
conditional, specifically Type 2 
conditional. Type 2 is contrary to the 
present fact. The teacher then 
explains deeper about the pattern and 
meaning of Type 2 conditionals. 
 
 
 
 
b. Inferring from Pictures  (Unreal 
conditionals/ Type III conditionals) 
The teacher displays a picture of 
Steve when he was 17 years old (in 
the year 1990). His dad strongly 
suggested him to study carpentry, 
but he refused because he wanted to 
pursue a singing career. Steve now 
regrets his decision and says: 
“If I had studied carpentry, I 
would have fixed the house 
already”. 
 
 
 
 
Students are asked concept-
checking questions about the 
situation in the pictures and what 
Steve says. For example: 
1. Did Steve study carpentry? 
2. Did he fix the house already? 
Picture12. Concept Checking Questions 
Picture11. Inferring Type II Conditionals 
from Pictures 
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3. Does he have the skills to do 
woodwork? 
4. Can Steve change things now? 
For example, study carpentry at 
his mature age. 
Because the questions are in the 
past tense and that the answers are 
“No”, the teacher points out that 
Steve has just mentioned an unreal 
conditional, specifically Type 3 
conditional. Type 3 is contrary to 
the past fact. 
The teacher then explains deeper 
about the pattern and meaning of 
Type 2 conditionals. 
As a conclusion, the teacher 
gives a similar situation happening 
in different time contexts. The 
students are to supply the correct 
verb form of the conditional 
sentences about those situations 
 
STAD STAGE 2: Students complete 
exercises in heterogeneous groups 
while practicing collaborative skills. 
.  
a. Pair Check and Flash Card Game 
The steps of Pairs Check and 
Flash Card Game adhere to the 
previous explanation presented in 
Meeting I. However, the exercise 
types for Meeting II are more varied 
with sentence transformation from 
the factual sentences to conditionals 
and vice versa in addition to the 
generic sentence completion. The 
reinforcement and practice of 
Collaborative Skills should still be 
persistently stressed for students to 
realize that that is the exemplary 
behavior. 
 
 
 
 
 
STAD STAGE 3: Students complete a 
quiz individually.  
 
Students’ individual learning 
progress is assessed once again to 
determine their contribution to the overall 
group score. It is expected that by having 
to do the quiz recurrently, students’ 
motivation to achieve gains by 
performing better than the last quiz is 
raised. 
 
MEETING III 
Sub Topic: Review of Conditionals  
 
STAD STAGE 1: The teacher 
presents the material. 
 
The usual ritual of exchanging 
compliments should lead the 
lessontowards a more conducive group 
interaction.  
Eventually, the teacher asks them to 
recall what they have learned about 
conditionals in the previous meetings. She 
does this by providing prompts in the 
form of exercise, such as, error analysis 
and composing conditional sentences 
from given situations. These are to be 
done spontaneously in unison as a whole-
class discussion. 
 
The teacher then points out the 
difference in pattern and meaning of each 
of the conditional types and writes the key 
points on the board. 
 
Picture13. Front and Back Side of Sentence 
Transformation Flash Card 
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STAD STAGE 2: Students complete 
exercises in heterogeneous groups 
while practicing collaborative skills. 
 
a. Grammar Monopoly Game 
To aid students’ preparation for 
the final quiz (i.e. QUIZ 3), the 
teacher presents a simple board 
game incorporating the rules and 
regulations of the Monopoly to train 
students’ sensitivity to the pattern 
and correct use of all conditional 
sentence types. The general goal of 
the game is to determine whether 
the conditional sentence read aloud 
by their friend is wrong or right. For 
incorrect sentences, students may 
offer a correction for bonus points.  
The board game format and the four 
grammar sheets needed to play the 
game are attached in the Appendix. 
This grammar game is developed 
from Rinvolucri’s Grammar 
Monopoly (2007)[15]. 
 
How to play the game: 
1. Each group receives a board and 
a die. 
2. The teacher then gives out 4 
hotelier grammar sheets 
containing correct and incorrect 
sentences (sheet A, B, C, and D). 
Each student in the group takes 
one grammar sheet and becomes 
the owner of the corresponding 
hotel on the board. The sheets 
must not be shown to anyone 
else. 
3. The students may get their 
markers (e.g. an eraser or pen 
lid) and place them on START.  
4. Each hotelier starts off with 
$10,000 marked in his account 
box (there will be an account box 
on the grammar sheet). The 
player must keep a note of all 
transactions in his/her account 
box as no “money” is used. 
5. The aim of the game is to get as 
much money as possible and to 
bankrupt the other players. A 
player is considered bankrupt if 
his account is lower than minus 
$10,000.  
6. To start the game, player X 
throws the dice, and moves his 
marker to the place indicated.  
i. If X lands on an empty square, 
nothing happens. 
ii. If X lands on his/her own hotel, 
nothing happens. 
iii. If X lands on another hotel (e.g. 
Type II conditional hotel) , then 
the hotelier will read out some 
type II conditional sentences to 
X. X has to say whether the 
sentence is correct or not. If X 
answer is correct, he can stay at 
the hotel for free. If X answer 
incorrectly, he has to pay the 
hotelier the amount shown on 
the square. If X has rightly said 
that the sentence is wrong, he 
may offer a correction. If the 
correction is correct, the 
hotelier must pay X half the 
amount shown on the square. 
 
Picture14. Constructing Contextual 
Conditional Sentences  
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STAD STAGE 3: Students complete a 
quiz individually.  
 
The last quiz, QUIZ 3, is to be 
presented at this stage, summarizing all 
the materials dealt with in the past three 
meetings. 
 
STAD STAGE 4: Individual and 
team recognition are given. 
 
Time should be allocated in the third 
meeting for team recognition in which 
awards are given for the teams which 
have surpassed the team points criterion 
suggested in the STAD scoring system. If 
there are more than three teams eligible to 
receive prizes, it is wise to acknowledge 
them all as opposed to picking the best 
three.  Thus, there may be more than one 
Super Team, Great Team and Good 
Team. Certificates or prizes, perhaps in 
the form of little stationery pieces and 
school equipment for the members of the 
winning groups, should be evenly 
distributed to ascertain the positive 
reward interdependence, in which one 
group member received the same as 
others.  
The stages of the scoring system 
should be laid out in front of the students 
so that they may witness first-hand and 
are involved in the crucial stages of group 
point calculation. Engage the students in 
calculating their individual gain score by 
subtracting the base score (e.g. 
UlanganHarian I) from the average Quiz 
Score. The individual gains are then 
converted into team points following the 
STAD score criteria proposed by Slavin. 
These team points are added to ascertain 
whether it is equivalent to or exceeding a 
reward criterion. 
 
 
 
 
 
 
 
 
 
 
 
CONCLUSION 
This paper has reviewed the 
underlying theories of effective grammar 
teaching that is embodied in the stages of 
Cooperative Learning. The patterns, 
functionsas well as problematic areas of 
Conditional Sentences as the grammar 
focus presented in the lesson model have 
also been put forth with the hope of 
overcoming provided that the components 
of CL are intact.  In regards to how the 
CL components are fulfilled in feasible 
measures, a brief overview of what the 
components essentially are is given up 
front.  
Eventually, departing from the 
theoretical framework, the writer 
delineates the steps of an applicable 
lesson infused with the CL concept and 
procedure, particularly complyingwiththe 
dynamics of STAD, to teach Conditional 
Sentences. This proposed model only 
Picture17. The members of the groups whose 
collective team points reach the criteria 
threshold should be rewarded with a 
certificate or prize.  
Picture16. Example of STAD score sheet 
which may be given to each group for them to 
calculate their own team points 
Picture15. Students review the materials 
independently through the grammar game. 
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serves as an illustration to how STAD 
may be implemented in challenging 
classroom settings exacerbated by 
countless hindrances. It is now anticipated 
that the intended positive CL outcomes 
verified byvarious previous studies are in 
fact within teacher’s reach.   
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APPENDIX 1 GRAMMAR MONOPOLY BOARD GAME 
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APPENDIX 2 GRAMMAR MONOPOLY CARDS 
 
 
 
 
